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HISTORY MEMO EXEMPLAR GRADE 10 
 
1. SOURCE-BASED QUESTIONS 
 
 

 
MARKING SOURCE-BASED QUESTIONS 

 
• In marking all source-based questions credit needs to be given to any other    
      valid and relevant viewpoints, arguments, evidence or examples. 
 
• In the allocation of marks emphasis should be placed on addressing the 

requirements of the question. 
 
• In these marking guidelines the requirements of the question (skills that need 

to be addressed) as well as the level of the question are indicated in italics. 
 

 
 

 

LEVELS OF SOURCE-BASED QUESTIONS 

LEVEL 1 (L 1) 

• Extract evidence from sources 
• Organise information logically 
• Explanation of concepts 
 

LEVEL 2 (L 2) 

• Judge the usefulness of source/s 
• Deduction of evidence (power relations) 
      from sources 
 

LEVEL 3 (L 3) 

• Complex interpretations often involving more than 
one source (explain differences, similarities and 
compare and contrast sources) 

• Synthesise statistical and graphical data into a 
coherent written form 
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2. EXTENDED WRITING  
 

 
 

• MARKERS MUST BE AWARE THAT THE CONTENT OF THE 
ANSWER WILL BE GUIDED BY THE TEXTBOOKS IN USE AT 
THE PARTICULAR CENTRE 

• CANDIDATES MAY HAVE ANY OTHER RELEVANT 
INTRODUCTION AND OR CONCLUSION THAN THOSE 
INCLUDED IN A SPECIFIC ESSAY MARKING GUIDELINES 

• IN ASSESSING THE OPEN ENDED SOURCE-BASED 
QUESTIONS CANDIDATES SHOULD BE GIVEN CREDIT FOR 
ANY OTHER RELEVANT RESPONSE 

 

 

Global assessment of essays 

 

The essays will be assessed holistically (globally). This approach requires the educator to 
score the overall product as a whole, without scoring the component parts separately. This 
approach encourages the learner to offer an individual opinion through using selected factual 
evidence to support an argument .The learner will not be required to simply regurgitate "facts" 
in order to achieve a high mark. It will also discourage learners to prepare "model" answers 
and reproduce them without taking into account the specific requirements of the question. 
Holistic essay marking credits learners' opinions. Holistic assessment, unlike content based 
marking, does not penalise language inadequacies as the emphasis is on the following: 

• the construction of argument;  
• the appropriate selection of factual evidence to support such argument; and 
• the learner's interpretation of the question. 

Assessment procedures of an essay 

1. Keep the synopsis in mind when assessing the essay. 
2. During the first reading of the essay ticks need to be awarded for a relevant introduction  

(indicated by a bullet in marking guideline/ memorandum) each of the main points/aspects 
that is properly contextualised (also indicated by bullets in marking guideline/ 
memorandum) and a relevant conclusion (indicated by a bullet in marking guideline/ 
memorandum) e.g. in an answer where there are 5 main points there will be 7 ticks.  
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3. The following additional symbols can also be used: 

 

• introduction, main aspects and conclusion not properly  

    contextualised 

 

• wrong statement 

 

• irrelevant statement                                      |        
                     |    
           |    
           | 

 

• repetition       R 

 

• analysis       Av 

 

• interpretation      1v 

 

4. The first reading of an essay will also be to determine to what extent the main aspects 
have been covered and to allocate the content level (on the matrix). 

 

C     LEVEL 3  
   

 

5. The second reading of an essay will relate to the level (on the matrix) of presentation. 

 

C     LEVEL 3  
P     LEVEL 1  
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6. Allocate an overall symbol and mark with the use of the matrix. 

 

C     LEVEL 3 B+ 
P     LEVEL 1 39 

The matrix 

The criteria according to which the essay will be assessed are organised within a matrix and 
the matrix will be used to allocate a symbol to an essay. Both the content and presentation 
axes are divided into eight competency levels. Each with criteria that will be used to assess an 
essay.  (See below) 
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Grade 10 extended writing matrix 

PRESENTATION 
 
 
 
 
 
 
 
 
 
CONTENT 

LEVEL 7  
Very well 
planned and 
structured. Good 
synthesis of 
information  
Constructed an 
argument 
Very good use 
of evidence to 
support the 
argument 
 

LEVEL 6 
Well planned 
and structured  
Synthesis of 
information  
Constructed an 
argument 
Evidence used 
to support the 
argument 
 
 
 

LEVEL 5 
Writing 
structured.  
Constructed an 
argument 
Evidence used 
to support 
argument 
 

LEVEL 4 
Clear attempt to 
construct an 
argument 
Evidence used 
to a large extent 
to support  the 
argument  
 

LEVEL 3 
Some attempt to 
organise the 
information into 
an argument 
Evidence not 
well used in 
supporting the 
argument. 

LEVEL 2 
 
Largely 
descriptive/ with 
little some 
attempt to 
develop an 
argument. 
 

LEVEL 1 
 
Answer not at 
all well 
structured.  
 

LEVEL 7 
Question has been 
fully answered.  
Content selection 
fully relevant to 
line of argument. 

 
18-20 

 
16-17 

    

 

LEVEL 6 
Question has been 
answered.  
Content selection 
relevant to a line 
of argument. 

16-17 15 14    

 

LEVEL 5 
Question 
answered to a 
great extent. 
Content 
adequately 
covered and 
relevant.  

 14 13 12   

 

LEVEL 4 
Question  
recognisable in 
answer. 
Some omissions/ 
irrelevant content 
selection. 

  12 11 10  

 

LEVEL 3 
Content selection 
does not always 
relate. 
Omissions in 
coverage. 

   10 9 
8 
 

 

LEVEL 2 
Sparse content. 
Question 
inadequately 
addressed 

    8 7 6 

LEVEL 1 
Question not 
answered. 
Inadequate 
content.  
Significant 
irrelevance 

     6 0-4 
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QUESTION 1:  SLAVERY 
 
WHAT WAS THE LINK BETWEEN THE ATLANTIC SLAVE TRADE AND RACISM? 
 
1.1 (a)   [Extraction of evidence from sources –L1 –LO1; AS3] 

• Shock 
• Horror 
• He felt that they were going to kill him 
• He was confused because they spoke a different language and  

they looked different from him      (2 x 2) (4) 
 

(b) [Interpretation of evidence - L2 - LO2; AS3] 
• They were physically different from him (long hair; skin texture)  
• He was forced to go to a foreign country and worked for the  

white slave owners          (any 1 x 2) (2) 
 

(c) [Extraction of evidence from sources –L1 –LO1; AS3] 
• Unbearable 
• Unpleasant 
• Inhumane 
• Any other relevant response         (any 2 x 1) (2) 

 
(d) [Use evidence to reach a conclusion - L3 - LO3; AS3] 

• He felt trapped  
• Treated badly - human rights violated 
• Could not bear to live under these conditions    
• Any other relevant response       (1 x 3) (3) 

 
1.2 (a)   [Interpretation of evidence - L2 - LO2; AS3]   

• It indicates the effects of the slave trade 
• It paints a negative impact of the slave trade 
• Slavery was an evil system and undermined the dignity of  

slaves 
• It illustrates the inhumane way in which slaves lost their  

lives             (any 1 x 3) (3) 
 

(b) [Judging usefulness of evidence - L2 - LO1; AS2] 
Candidates may give one the following responses: 
 
Useful 

• It complements the written sources regarding slavery  
• It depicts the effects of the slave trade 
• It depicts the inhumane way in which slaves lost their lives 

 
        Not Useful 

• Drawing by a British missionary and may be biased 
• It may give a one sided view of the effects of slavery     (any 1 x 2) (2) 
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1.3 (a)  [Interpretation of evidence - L2 - LO2; AS3]   

• They had no regard for them 
• Treated them as commodities rather than human beings 
• They did not take into account their human rights      (any 2 x 2) (4) 

 
(b) [Interpretation of evidence - L2 - LO2; AS3]   

• Had no value for human life (slaves) 
• They were concerned about profits 
• Greed - ships were packed 
• The photograph shows were chained and no  

clothes (violated their basic human right)       (any 3 x 1) (3) 
 
1.4 [Compare evidence from two sources – L3 – LO3; AS3] 

Both sources are similar because of the following reasons: 
• Source 1A gives a written description of what occurred  

on a slave ship, while Source 1C gives a visual account  
(drawing) of a slave ship 

• Both sources (1A and 1C) give an account of how the  
rights of slaves were violated (they were chained, scantily  
clothed and lacked privacy)         (any 2 x 2) (4) 

 
1.5       [Interpretation of evidence - L2 - LO2; AS3]  

• There was nobody to protect the rights of slaves 
• Slaves did not retaliate and protest their abuse 
• Governments did not condemn the use of slave labour 
• Slavery was acceptable by many European countries 
• Slaves were not protected by the law        (any 1 x 3) (3) 

 
1.6     Extended Writing 
 

[Interpretation, analysis and synthesis. L3 –LO3; AS2&4] 
 
The candidate should include the following points in their response: 

• Led to the destruction of indigenous communities 
• Dislocated traditional families 
• Violated human rights 
• Depopulation of some African states 
• Destroyed indigenous communal and value based African communities 
• Led to a dependency syndrome and a western oriented life-style 
• Lack of opportunities for slave 
• Any other relevant response              (20) 

        [50] 
 
Use the matrix on page 5 in this document to assess this essay 
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QUESTION 2:  THE QUEST FOR LIBERTY 
 
2.1 HOW DID THE AMERICAN DECLARATION OF INDEPENDENCE CHALLENGE THE 

OLD BASIS OF POWER? 
 
2.1.1 (a)  [Extraction of evidence from sources –L1 –LO1; AS3] 

• Equality 
• Right to life 
• Right to happiness 
• Right to freedom (liberty)      (2 x 1) (2) 

 
(b) [Extract Evidence from Source 2B-L1-LO1; AS2]  

• From the people they govern 
• People elect government and give their permission (consent) 
• Unjust government voted out of power (right to abolish) 
• Democratic vote        (1 x 2) (2) 

 
(c)  [Engage with evidence from sources-L2 –LO2; AS2] 

• American wanted to be a separate nation from Britain      
• Secure individual freedom and liberty     (1 x 2) (2) 

 
(d) [Use the evidence to reach a conclusion – L2 –LO3; AS3] 

• Be free from British rule and control 
• Single united nation-rule themselves 
• Moves to greater democracy and equality     (1 x 2) (2)       

 
(e)  [Analysis of evidence from sources –L2 –LO3; AS3] 

• Equality 
• Liberty 
• Democracy        (1 x 2) (2) 

 
(f) [Analysis and synthesis from sources –L3- LO3; AS3] 

• Democratic ideas of America encouraged the French to revolt  
against the king in 1789 

• Power of the king weakened and parliament stronger 
• Move towards democracy and equality 
• Encouraged call for freedom in France    (1 x 2) (2) 

 
 
2.1.2  [Extract evidence from Source 2C –L1 –LO1; AS1] 

• Form a union 
• Establish justice 
• Ensure peace 
• Defence of the country 
• Promote the general welfare of the people 
• To secure individual freedom and liberty    (4 x 1) (4) 
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2.1.3 Extended Writing 
 

(a) [Interpretation, analysis and synthesis. L3 –LO3; AS2&4] 
 
The candidate should include the following points in their response: 

• Governance by a government that was elected and given its power  
by the will of the people as opposed to rule by an absolute monarch. 

• Powers of the government were limited and unjust governments could 
be voted out of power by the will of the people , as opposed to taxes imposed 
by a government overseas that did not have the support of  
the American people. 

• Certain inalienable rights were respected as opposed to rights that  
were ignored. 

• Democracy and republic vs Absolute monarchy. 
• One country – United States of America and not 13 individual colonies 

of Britain. 
• American states united –drew up own constitution. 
• Revolt against mother country- government selected and enjoyed freedom. 
• Concept of equality.  
• Any other relevant point          (20) 

 
Use the matrix on page 5 in this document to assess this essay 
 

OR 
 

 
2.1.4  [Interpretation, analysis and synthesis of evidence from all sources and your  
           own knowledge –L3 –LO3; AS2&4] 
 

The following points may be included in their response: 
 

• 13 colonies controlled by Britain 
• Colonists not pay taxes to Britain – not represented in British Parliament, 

which decided on taxes. 
• Taxes imposed by Britain to raise money. 
• Quarrel over land – Britain prohibited westward expansion 
• Fight for freedom 
• Goods to expensive in colonies – even more so after taxes 
• Imposition of taxes clashed with colonies idea of freedom 
• Britain prohibited trade with other countries. 
• Britain regarded colonists as rebels  
• Any other relevant point                (20) 
                    (36) 

 
Use the following holistic rubric to allocate a mark. 
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LEVEL 3 

• The information selected from the sources is relevant 
• Information is coherent and is presented in a logical and structured 

manner 
• Discussion is well planned and constructed 
• Discussion is based on the evidence from all the sources provided 
• Conclusion is well structured based on the evidence from the 

sources  

Marks: 14 – 20 

LEVEL 2 

• Some of the evidence from the sources is used  
• Discussion contains some structure 
• Discussion has some evidence of coherency and logical flow  
• Evidence extracted relates to some extent to the question.   
• Can draw a conclusion from the sources given.                                

Marks: 7 – 13 

LEVEL 1 

• Has not been able to select and use the information from the 
sources 

• Discussion lacks a clear plan and lacks coherency 
• Uses information in a very basic or elementary manner to 

construct an argument 
• Lacks a conclusion  

Marks: 0 – 6  

         (20) 
 
 
2.2 WHAT WERE THE CIRCUMSTANCES IN FRANCE BEFORE THE REVOLUTION? 
 
2.2.1 (a)  [Extract evidence from Source 2D –L1 – LO1 AS1] 

• Wealth and expenditure of the royal families 
• Bankruptcy in France 
• High levels of unemployment 
• High food prices and crop failures 
• Louis XV1 marriage to a foreigner who did not care about the  

French people.        (2 x 1) (2) 
 

(b)  [Extract relevant information from Source 2D L1 LO1; AS1] 
• Meeting of States General 
• National Convention  - France a republic 
• Louis XV1 on trial       (2 x 2) (4) 

 
2.2.1 (a) [Explain a statement in Source 2E –L1 –LO1; AS1] 

• King had all power, people had no say. 
• Divine right of kings.       (1 x 2) (2) 

 
(b) [Explain historical concept –L1 –LO2; AS1] 

• Monarch chosen by God to rule. 
• Ruled by Divine right 
• Accountable to God only      (1 x 2) (2) 

 
2.2.2 [Compare evidence from two sources –L3 – LO3; AS3] 
 

SOURCE E 
• Kings believed that they had absolute power- given power by God 
• Only they are rightful rulers 

 
SOURCE F 

• Opposite - all men equal 
• No single man has control over others. 
• Laws made by people       (2 x 2) (4) 
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         (14) 
         [50] 

QUESTION 3: THE INDUSTRIAL REVOLUTION  
 
WHAT WERE THE CONDITIONS OF THE WORKING CLASS IN BRITAIN DURING THE 
INDUSTRIAL REVOLUTION? 
 
3.1 (a)   [Extraction of evidence from sources –L1 –LO1; AS3] 

• Dirty and unkept 
• Very little furniture 
• Broken furniture 
• Broken and poor quality crockery 
• Poor lighting           (any 2 x 1) (2) 
 

 (b)   [Extraction of evidence from sources –L1 –LO1; AS3] 
• Poverty stricken 
• Neglected 
• Lack of parental guidance/care        (any 1 x 2) (2) 

3.2 [Extraction of evidence from sources –L1 –LO1; AS3] 
• Illiterate/cannot read 
• Lack numeracy skills 
• Little or no knowledge regarding important people and  

places             (any 2 x 2) (4) 
  

3.3 [Interpretation of evidence - L2 - LO1; AS2]   
• Very appropriate 
• Children had no knowledge of important leaders and  

names of places 
• Inability to read and write          (any 2 x 2) (4) 
 

3.4 (a)   [Interpretation of evidence – L2 – LO2; AS2] 
• Young children used for labour 
• Education and schooling neglected 
• Children were unhappy, weary and lacked expression     (any 1 x 2) (2) 
 

(b) [Interpretation of evidence – L2 – LO2; AS2] 
• Cheap and readily available 
• Children were always willing to work harder and without  

resistance 
• Mine shafts were narrow and children were small sized  

and made entry easier 
• Provided an additional source of income for the family    (any 1 x 2) (2) 
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3.5 [Interpretation of evidence – L2 – LO2; AS2] 
 
 

House 
Address 

Family structure Occupations Economic status 

7 Cherry 
Tree Yard  

• Extended family 
• Lodgers 

• Hawker 
• Midwife 
• Textile Industry 
• Unemployed 

• Working class 
• Poor 
 

    
8 Cherry 
Tree Yard 

• Extended family 
• No young children 

• Farm labourer 
• Unemployed 
• Cotton Industry 

• Working class 
• Poor 

    
10 Cherry 
Tree Yard 

• Nuclear Family  • Shoe maker 
• Scholars 

• Middle income 

    
14 Cherry 
Tree Yard 

• Nuclear family • Char work 
• Textile Industry 

• Middle income 

    
18 Cherry 
Tree Yard 

• Family • Dyer 
• Brick layer 

• Working class 
 

               (any 2 x 3) (6) 
 
3.6 [Interpretation of evidence – L2 – LO2; AS2] 

• Sources 3A and 3B focus on the use and abuse of child  
labour(neglect and lack of education) 

• Children work under difficult conditions and received a  
meagre income 

• They lived in slums          (any 2 x 2) (4) 
 

3.7 [Interpretation of evidence – L2 – LO2; AS2] 
• Employers exerted control over children 
• Strict discipline was enforced to ensure productivity 
• Punishment was meted out to ensure constant productivity 
• These measures made mining profitable for the employers  (any 2 x 2) (4) 
 

3.8 [Analysis, synthesis and the ability to construct a coherent argument 
based  on evidence – L3 – LO3; AS2&4] 

 
SYNOPSIS 
Candidates should discuss the social and economic conditions in Leeds during 
the Industrial Revolution.  
 
MAIN ASPECTS 
 
• Introduction : Candidates should discuss what the conditions in Leeds were 

during the Industrial Revolution. 
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ELABORATION 

  Social 
• Migration to mining towns 
• Poor working conditions 
• Lack of appropriate accommodation 
• Poor living conditions - development of slums 
• Spread of various diseases 
• Breakdown of family life (alcoholism, family violence, etc.) 
• Poor provision of education 
• Any other relevant point 
Economic 
• Owners of factories, mines and other businesses were successful 
• These capitalists made huge profits 
• Businesses expanded 
• Working class were disadvantaged 
• They were paid low wages, worked long hours and lived in poverty 
• Unemployment rate high 
• Any other relevant point 

 
• Conclusion: Candidates should tie up their argument with a relevant  

conclusion.                    (20) 
 
Use the matrix on page 5 in this document to assess this essay 
 
3.9       Extended Writing 

[Interpretation, analysis and synthesis of evidence from all sources and your  
       own knowledge –L3 –LO3; AS2&4] 
 

The candidate should include the following points in their response: 
• Many lived in poverty 
• Poor working conditions 
• Lack of appropriate accommodation 
• Poor living conditions - development of slums 
• Spread of various diseases 
• Breakdown of family life (alcoholism, family violence, etc.) 
• Poor provision of education 
• Any other relevant point 

 
 

Use the following holistic rubric to allocate a mark. 
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LEVEL 3 

• The information selected from the sources is relevant 
• Information is coherent and is presented in a logical and structured 

manner 
• Discussion is well planned and constructed 
• Discussion is based on the evidence from all the sources provided 
• Conclusion is well structured based on the evidence from the 

sources  

Marks: 14 – 20 

LEVEL 2 

• Some of the evidence from the sources is used  
• Discussion contains some structure 
• Discussion has some evidence of coherency and logical flow  
• Evidence extracted relates to some extent to the question.   
• Can draw a conclusion from the sources given.                                

Marks: 7 – 13 

LEVEL 1 

• Has not been able to select and use the information from the 
sources 

• Discussion lacks a clear plan and lacks coherency 
• Uses information in a very basic or elementary manner to 

construct an argument 
• Lacks a conclusion  

Marks: 0 – 6  

         (20) 
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QUESTION 4: TRANSFORMATIONS BETWEEN 1750 AND 1850 
 
HOW DID THE MFECANCE TRANSFORM SOUTH AFRICA IN THE 1800s? 
 

4.1.1 (a)  [Extraction of evidence – L1 – LO1; AS3] 
• A negative image of Shaka  
• Portrayed Shaka as a tyrant 
• Responsible for the Mfecane and the destruction of surrounding 
      tribal groups        (1 x 2) (2) 
 

(b)  [Extraction of evidence – L2 – LO1; AS3] 
• Many chiefdoms were destroyed and broken up 
• Thousands of people were killed 
• Chiefdoms were forced to join Shaka 
• Large  tracts of land was left vacant        (any 3 x 1) (3) 
 

 (c) [Interpretation of evidence – L2 – LO2; AS2] 
• No  
• Left large tracts of land was left vacant because indigenous  

tribes were forced to flee because of the Mfecane 
• Land appeared vacant - Voortrekkers had no right to claim  

land                  (1 x 3) (3) 
 

(d) [Interpretation of evidence – L2 – LO2; AS3] 
 Candidates may support their argument and state the following: 

• Yes - it led to the building of a powerful Zulu kingdom  
 

 Candidates may disagree with this argument and state the following: 
• Mfecane did not occur  
• There was disorder among African societies in Natal during 

this time that led an upheaval          (any 1 x 3) (3) 
 
 (e)  [Extraction of evidence - L1 - LO1; AS1] 

• Drought of 1800s 
• Guns were freely available 
• Imperial influence  
• Need for labour and the beginning of the slave trade   (3 x 1) (3) 

 
4.2 (a)  [Explanation of concept - L2 - LO2; AS1] 

• Demand for African slaves by European slaves 
• Slave raiding campaigns launched by African chiefs 
• Slave raids led to the dispersion of people       (any 1 x 2) (2) 
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(b) [Interpretation of evidence - L2 - LO2; AS3] 
Candidates may give the following responses: 
Yes the statement is accurate  

• White traders moved into southern African in the hope of finding 
cheap labour 
• Led to the movement of people causing untold death and  
destruction  
 

No the statement is inaccurate  
• Led to trade between various groups 
• Brought in new ideas  
• Sharing of expertise          (any 2 x 2) (4) 

 
(c) [Use evidence to reach a conclusion - L3 - LO3; AS3] 

• Useful 
• Gives a different perspective regarding the reasons for  

the Mfecane 
• Ability to draw on evidence to reach a valid conclusion     (any 1 x 2) (2) 

 
4.3 [Comparing evidence in Sources 4A and 4B - L2 - LO2; AS3] 
 

• Source 4A outlines the various factors that contributed to  
the Mfecane 

• It suggests that factors such as the role of Shaka, climatic  
factors, guns and slavery contributed to the Mfecane 

• Source 4B focuses on the role traders played as well how  
slave raiding contributed to the Mfecane         (any 2 x 2) (4) 
 

4.4 [Interpretation of evidence – L2 – LO2;AS 2/3]  
• A sense of sadness and remorse from the devastation  

of the Mfecane 
• The effects of the Mfecane had a devastating impact on  

young children 
• Human rights of children were violated 
• Any other relevant point          (any 2 x 2) (4) 

 
4.5   [Analysis, synthesis and the ability to construct a coherent argument  
        based  on evidence – L3 – LO3; AS2&4] 

 
 
SYNOPSIS 
Candidates should agree or disagree with the statement and support their line of 
argument by selecting the relevant information.  
 
MAIN ASPECTS 
 
• Introduction: Candidates should agree or disagree with this statement and 

support their argument with the factors listed below. 
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ELABORATION 
Agree with the theory of slave raiding/trade 
• The theory of Slave Trade 
• Slave Raiding 
• The Diaspora within African chiefdoms 
• Any other relevant response 
 
Disagree with the statement for the following reasons: 
• Zulucentric Theory 
• Consolidation of Shaka's empire 
• Climatic Conditions 
• Population growth 
• Any other relevant response 
 
• Conclusion: Candidates should tie up their argument with a relevant  

conclusion.         (20) 
 
Use the matrix on page 5 in this document to assess this essay 
 

4.6 [Interpretation, Analysis and synthesis. L3 –LO3; AS2&4] 
 
The candidate should include the following points in their response: 

• Zulucentric Theory 
• Climatic Conditions 
• Slave theory 
• Population growth 
• Trade theory 
• Any other relevant response 
 

Use the following holistic rubric to allocate a mark. 
 
 

LEVEL 3 

• The information selected from the sources is relevant 
• Information is coherent and is presented in a logical and structured 

manner 
• Discussion is well planned and constructed 
• Discussion is based on the evidence from all the sources provided 
• Conclusion is well structured based on the evidence from the 

sources  

Marks: 14 – 20 

LEVEL 2 

• Some of the evidence from the sources is used  
• Discussion contains some structure 
• Discussion has some evidence of coherency and logical flow  
• Evidence extracted relates to some extent to the question.   
• Can draw a conclusion from the sources given.                                

Marks: 7 – 13 

LEVEL 1 

• Has not been able to select and use the information from the 
sources 

• Discussion lacks a clear plan and lacks coherency 
• Uses information in a very basic or elementary manner to 

construct an argument 
• Lacks a conclusion  

Marks: 0 – 6  

         (20) 
              [50] 
 

                                                                                                                              TOTAL: 150 
 


